NG s S

1. % of multilingualism in world? (55,60,65,70)

2. Ensuring the test items meat specification is much more...? (problematic, valuable, reliable)

3. Which grammar indicates the sound and meanings of language? (prescriptive grammar,
descriptive grammar, Universal/Mental grammar)

Q. Difficulties of learners in classroom (Topic 01)

The difficulties of learners also depend upon how much their native language is different from
English. Learners of English language usually commit errors of grammar, vocabulary, and
pronunciation. The difficulties of learners also depend upon how much their native language is
different from English.

Q. How ELT is beneficial for promoting local culture (Topic 04)

ELT is beneficial in promoting local cultures (e.g., Chinese movement); therefore, it provides an
opportunity to learn and absorb another culture because language and culture are interlinked. It
also provides opportunities to travel abroad and access the prestigious local and international

jobs.

Q. Roman Jackobson essential function of language (Topic 08)

1.

The Referential Function: The Referential function is all about describing. Can you
describe what you see, what is happening around you, and how you feel about it?

The Emotive Function: The Emotive function is about expressing something. We do not
only state facts but also add a little emotion to our conversation.

The Conative Function: The Conative function is concerned with commanding. We all
like to order people around but do we feel confident enough in the target language to try
out the imperative? “Go on, open it!”, “Don’t touch - it’s dangerous!”

The Poetic Function: It is about choosing your words wisely. How careful you are when
you speak? Do you attempt to be eloquent? It helps us develop an appreciation for the
literary and spoken word tradition of the target culture and is essential in higher levels of
communication.
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5. Phatic Function: Popularly known as ‘small talk’ or engaging for the sake of
conversation, phatic function is the non-referential use of language to share feelings or
establish a mood of sociability rather than to communicate information or ideas

Q. Define productivity and duality features of human language OR Q. Features of Human
Language (Topic 09)

1. Reflexivity: Other creatures do not reflect on the way they create their communicative
messages or review how they work. Humans are clearly able to reflect on language and
its uses (e.g., [ wish he wouldn’t use so many technical terms).

2. Displacement: Animal communication cannot effectively be used to relate events that
are far removed in time and place. Humans can refer to past and future time. This
property is called displacement. It allows language users to talk about things and events
not present in the immediate environment.

3. Arbitrariness: There is no “natural” connection between a linguistic form and its
meaning or the object it describes in the world. The connection is quite arbitrary. Some
words with sounds seem to “echo” the sounds of objects or activities and hence have a
less arbitrary connection.

4. Productivity: Humans continually create new expressions and novel utterances by
manipulating their linguistic resources to describe new objects and situations. This
property is called productivity. The potential number of utterances in any human
language is infinite. The communication systems of other creatures are very limited as it
does not seem possible for them to produce new signals to communicate novel
experiences or events.

5. Cultural transmission: The process whereby a language is passed on from one
generation to the next is called cultural transmission. We acquire language in a culture
with other speakers and not from parental genes.

6. Duality: Human language is organized at two levels or layers simultaneously. At one
level, we have distinct sounds (n, b and i). At another level, we have different
combinations of these sounds and their distinct meanings (bin, nib).

Q. Reason to maintain Linguistics diversity (Topic 12)

Languages express identity.

Languages are repositories of history.

L1 Language contributes to the sum of human knowledge.
Languages are interesting in themselves.

Ecological diversity.

Q. rift of language in Pakistan. (Topic 17)

English was never seriously questioned. South Asian governments generally teach most children
through the vernacular languages while reserving English for the elite. English-using elite are
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considered to be politically more liberal, democratic, and tolerant. English divide is contingent
upon the distribution of power than a free choice of the medium of education. South Asian
countries shifted from teaching English through its literature and grammar to ELT (EFL/ESL)
from the 1970s onwards. This brought realization among ELT practitioners that non-native South
Asian varieties of English should be recognized not merely as “incorrect” Englishes but as
alternatives

Q. Characteristics of international language.5 marks (Topic 18)

« It is spoken by a lot of people of different nationalities.

The speakers of an IL don’t need to assume the culture of the said language.

The ownership of an IL is denationalized.

The goal of its education is to enable learners to communicate the ideas and culture to
others across the world.

A language is spread not only by its people migrating to other areas but by the people of
other areas acquiring it.

The special roles of English have been recognized by almost every country, either by
making it their official language or requiring its study as a foreign language.

Q. Describe Kachru’s three Concentric model? (Topic 18)

Inner Circle: 320-380 million, ENL users and former settler colonies, norm providing

Outer Circle: 300-500 million ESL users Former UK colonial dependencies, Norm
developing

Expanding Circle: 320-380 million users England, and Former settler colonies, Norm
providing

Q. Difference between native or non native speaker. (Topic 19)

A native speaker is a person who speaks a particular language since s/he was a baby, rather than
having learned it as a child or adult. A non-native speaker is a person who has another native
tongue other than the language being used. The politics of English emerge as a potentially
imperialistic force, rather than linguistic concerns, which occupy this debate. In many cases, the
categorization of speakers into native/non-native has a nonlinguistic basis (e.g., race, color). ELT
institutions still largely prefer Western teachers of English. Native-speakerism is still the
dominant ideology in European ELT. In ELF contexts, native-speaker norms do not enjoy undue
privilege. Both ‘native’ and ‘nonnative’ speakers are included amongst English as “lingua
franca” researchers and those opposing them. On one hand, this distinction is discredited by ELF
researchers or treated with ambivalence, on the other, it is sustained as a basic means for labeling
English users in TESOL. There should be tolerance for diversity. An international language
developed and negotiated by EFL speakers rather than imposed from “above” (Seidlhofer, 2006:
36). It is counterweight to hegemonic Anglo-American dominated English (Jenkins, 2006).
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Q. Dates of different educational policies (Topic 24)

1. First Education Policy of Pakistan (1959): There was a minor change to the one inherited
from the British. Where it recommended primary and secondary education in Urdu and
higher education in English, it also recommended the national language to gradually
replace English by 1974.

2. The Education policy (1969): Urdu was declared as the official language in West
Pakistan and Bengali in East Pakistan. By 1974, both languages were in use in the central
government.

3. The Education Policy (1970) links the change of medium of instruction at a higher level
with the replacement of English for official purposes.

4. The Constitution of Pakistan (1973) endorsed that the national language of Pakistan
(Urdu) should be used for official and other purposes within fifteen years. There should
be promotion of Arabic, English, and provincial languages.

5. The National Educational Policy (1979) recommended ‘Islamization and Urduisation’ at
every educational level — also as MOI. English language was dubbed as a legacy of
colonialism and was maligned.

Q. What is the status of English in Pakistan? (Topic 27)

In the varied linguistic fabric of Pakistan, English has remained an important , dominant and
most prestigious language It is primary condition for obtaining better jobs in Pakistan. Success in
all the professions is heavily dependent on English language.

English in education.

Compulsory subject and MOI at HE.

Language of Examination

Gateway to higher education in majority of fields.

Q. Objectives of Psycholinguistics (Topic 29)

It establishes an understanding of the language process and examines language as product of
human mind. Further, it traces the similar patterns of linguistic behavior across large groups of
particular language or of all languages.

Q. what is scope of Psycholinguistics? (Topic 29)

It draws from ideas and knowledge from other associated areas e.g. neurolinguistics, phonetics
and semantics.

Q. Name 6 areas of Psycholinguistics? (Topic 29)

L1 Language processing.
L1 Language storage and access.
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Comprehension theory.

Language and the Britain.

Language in exceptional circumstances.
First language acquisition.

Q. Lexical Entry Storage and access (Topic 31)

Lexical Entries: What information do we need to store in our mind about lexical items?
Lexical Storage: How lexical items are stored in relation to each other?
Lexical Access: What is the process that enables us to retrieve lexical items?

Q. Factors Related to DC (Topic 32)

Local Discourse Structure (microstructure) - the relationship between individual
sentences in the discourse.

Global Discourse Structure (macrostructure) - the relationship between the knowledge
of the discourse and the world knowledge.

Q. Development of Language, Describe 4 stages of them (Topic 33)

Birth: Crying

6 Weeks: Starts cooing

16 Weeks: Starts to Laugh

16 Weeks - 6 Months: Engages in vocal play; involves in making speech-like sounds;
vowels emerge before consonants.

6-9 Months: Starts babbling: distinguished from vocal play by the presence of true
syllables (consonants plus vowels), often repeated. Infant might start noticing that
particular strings of sounds co-occur with particular situations. For example, whenever
the sound “mummy” is heard, mother is there.

Q. What is second language acquisition (SLA)? (Topic 34)

Second language Acquisition: In general it is use to describe learning a second language. In
words we can say that it’s the theory of the process by which we acquire a second language. We
can also elaborate this SLA as the process of learning the other languages in addition to the
native language for example A children whose native language is Urdu and he go to school
where under a process he starts learning English.

Q. Scope of SLA (Topic 34)

Informal L2 learning - naturalistic contexts
Formal L2 learning — classrooms
L2 learning that involves a mixture of these settings

Q. Three basic questions regarding the process of SLA are (Topic 34)
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What exactly does the L2 learner come to know?
How does the learner acquire this knowledge?
Why are some learners more successful than others?

Q. what is behaviorism? (Topic 36)

Language learning is seen as the formation of habits, similar to any other kind of learning. It is
based on the notions of stimulus and response. Human beings are being exposed to numerous
stimuli in their environment. The response they give to such stimulus will be reinforced if
successful, that is, if some desired outcome is obtained.

Q. Criticism on contrastive Analysis. (3) (Topic 36)

Cannot explain how learners know more than they have heard or have been taught.
CA analyses were not always validated by evidence, and also missed many learner errors.
Instructional materials produced according to this approach are language-specific.

Q. Error analysis any three (Topic 37)

Collection of a sample of learner language

Identification of errors (elements in the sample of learner language which deviate from
the target

L2 in some way) Description of errors (classification according to language level)

Q. What is inter-language? (Topic 37)

Larry Selinker (1972) introduced the term Interlanguage (IL), which is the intermediate state (or
interim grammars) of a learner’s language as it moves toward the target L2. The development of
the IL is a creative process — influenced by both L1 and L2. IL itself is a third language system in
its own right which differs from both L1 and L2. IL development in SLA and L1 acquisition by
children is different. There is likelihood of fossilization which means the probability that L2
learners will cease their IL development in some respects before they reach TL norms.

Q. Universal Grammar? (Topic 38)

Universal principles form part of the mental representation of language. It is this mental
grammar that mediates between the sound and meaning of language. Properties of the human
mind are what make languages universal. What all languages have in common is UG - the theory
of languages and the expressions they generate is Universal Grammar (Chomsky, 1995, p. 167).
Assumption is UG is the guiding force of child language acquisition.

Q. functions of language (Halliday) (Topic 39)

L Instrumental,
LI regulatory,
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interactional,
personal,
heuristic,
L1 imaginative

Q. Language anxiety (Topic 42)

It is an important factor for affecting learning and is a matter of personality: an emotional
reaction to a situation or a combination. Its low levels help, whereas high levels hurt.

Q. The Integrated View of Second Language Acquisition (Topic 44)

1. Apperceived Input: The first stage of input utilization is called apperceived input.
Apperception is the process of understanding by which newly observed qualities of an
object are related to past experiences. It is an internal cognitive act, identifying a
linguistic form as being related to some prior knowledge. It is a priming device that
prepares the input for further analysis.

2. Comprehended Input: There are two differences between the notion of comprehended
input and that of comprehensible input. Comprehensible input is controlled by the person
providing input, whereas comprehended input is learner-controlled. Secondly, a
comprehensible input in Krashen’s sense is treated as a dichotomous variable: that it is
either comprehensible or it is not. But there are different levels of comprehension.

3. Intake: It is the process of assimilating linguistic material. The mental activity that
mediates between input and grammar. This suggests that intake is not merely a subset of
input. It is different from apperception or comprehension as the latter two do not
necessarily lead to grammar formation.

Q. What are the teaching methods? (Topic 46)

Approach: It refers to theories about the nature of language and language learning that
serves as a source of practices and principles in LT.

Design: It deals with objectives of a method, selection and organization of a language
content, the role of teachers and learners

Procedure: These are the actual moment-to-moment techniques, practices, and behaviors
that operate in teaching a skill.

Technique: It is a particular trick stratagem, or contrivance use to accomplish an
immediate objective.

L Method: It is over all the practical realization of an approach.

Q. Audio Lingual method? (Topic 48)

ALM was introduced in the 1950s. It is contrary to Grammar Translation Method and is based on
a solid theoretical background provided by behaviorist psychology and structuralist linguistics.
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The more we practice language, the better users we will be (Behaviorists). It focuses on
phonology, morphology, and syntax of different languages (Structural linguists). These elements
help students build their own sentences. Primarily, language is speaking; writing is of secondary
importance. Through learning language elements (sounds, words, grammar, sentence structures),
we can build grammatically correct sentences and texts in speaking. Writing only helps students
reinforce the learnt elements.

Q. Direct method. (Topic 50)

The impetus to DM came from the need to teach foreign languages to facilitate trade, commerce,
travel, etc. Sauveur (1826-1907) and other believers in the Natural Method argued that a FL
could be taught without translation or the use of the learner’s native language. Meaning may be
conveyed directly through demonstration and action. The German scholar Franke (1884) wrote
on the psychological principles of direct association between forms and meanings in the TL and
provided a theoretical justification for a monolingual approach to teaching.

Q. Types of Tasks (Topic 52)

Listing, ordering and sorting, comparing, problem solving, sharing personal experiences,
creative tasks (Willis, 1996).

Jigsaw tasks, Information gap, Decision-making.

One-way or two-way, convergent or divergent, collaborative or competitive, simple or
complex processing, etc.

Q. Silent way (Topic 53)

It was devised by Caleb Gattegno and is based on the premise that the teacher should be silent as
much as possible in the classroom but the learner should be encouraged to produce as much
language as possible. It makes use of color charts and the colored Cuisenaire rods.

Assumptions:

Learning is facilitated if the learner discovers or creates rather than remembers and
repeats what is to be learned.

Learning is facilitated by accompanying (mediating) physical objects.

Learning is facilitated by problem solving involving the material to be learned.

Q. bilingual method (Topic 54)

This approach aims to develop L2 spontaneously within a lesson cycle. Well-ordered activities
are to take the students up to a conversational level in the shortest possible time. A teacher reads
out a dialogue to the class just once which students listen to with their books closed. The class
repeats the lines with their books open.

Principles of the Bilingual Method
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Controlled use of the students’ mother-tongue
Early introduction of reading and writing
Integration of various skills

Q. Criticism on ELT Post Modern Era (Topic 55)

The notion of methods came under criticism in the 1990s. A number of limitations implicit in the
notion of allpurpose methods were raised. Mainstream language teaching no longer regarded
methods as the key factor in accounting for success or failure. Some spoke of the death of
methods and approaches and the term “post-methods era” was used. Criticism on Methods

Methods typically prescribe for teachers what and how to teach.

Good teaching is regarded as correct use of the method.

The role of the teacher is marginalized. Moreover, learners are also sometimes viewed as
the passive recipients of the method, i.e. they must submit themselves to its regime of
exercises and activities.

The concept of learner centeredness and teacher creativity remains absent.

Methods remain less flexible and adaptive to learners’ needs and interests.

Q. Name any three listening stages. (Topic 56)

Receiving: The response caused by sound waves stimulating the sensory receptors of ear
— receiving the words while we hear, its an initial stage of listening.

Remembering: It’s the stage comes after receiving, that means adding certain messages
to the mental storage — as our attention is selective, what is remembered may be, different
from what we originally heard.

Evaluating: Evaluating specifically means to evaluate the message in some way that
means to judge the message in some way like, what were the speakers intentions or
motives — even without conscious awareness.

Q. Unidirectional listening (Topic 56)

The second mode is one-way or unidirectional communicative listening. The auditory input
surrounds us as we move through the day. The input comes from a variety of sources: overheard
conversations, public announcements, recorded messages, instructional situations of all kinds,
and public performances. As we hear speakers but are unable to interact, we often talk to
ourselves in a reactive or self-dialogue manner as we analyze what we hear.

Q. brief note on Auto-directional listening mode (Topic 56)

We think of this as self-dialogue communication in which we may not be aware of our internal
roles as both speaker and listener/reactor in our own thought processes. Sometimes we recreate
language internally and “listen again” as we retell and relive communicative interludes.
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Sometimes we simply attend to our own internal language which we produce as we think
through alternatives, plan strategies, and make decisions - all by talking to ourselves and
listening to ourselves.

Q. Write five disadvantages of audio-visual aid teaching of listening. (Topic 57)

1. In big class room, with poor acoustics, the audibility of recorded materials often gives
cause for concern.

2. It is sometimes difficult to make sure that all the students can hear well equally.

3. Another problem with the recorded material in the class environment is that everyone has
to listen at the same speed at the same time they have to match with the speed of
recording.

4. Learners will not be able to interact with the speakers on audio.

5. Listening to any kind of tape recorder or CD player is not an entirely natural occupation.

Q. 5 principles for teaching listening suggest by Harmer (Topic 58)

Equipment (recorder, player, speakers, etc.) is as important as the listening material itself.
Preparation is necessary.

Teachers need to listen to the material before they come to the class.

Help them judge whether students will be able to cope with the listening material and
tasks.

5. Need for repetition.

HwbdeE

Q. Speaking Events (Topic 61)

Transactional Functions: conveying information and facilitating the exchange of goods and
services. Interpersonal Functions: all about maintaining and sustaining good relations between
people. Interactive: when we buy a newspaper at a news kiosk, it is interactive. Non-Interactive:
leaving a message on an answer phone is non-interactive. Planned: Such as a Lesson or wedding
speech. Unplanned: a conversation that takes place spontaneously when we bump into someone
on the street.

Q. Write techniques /activities for developing speaking skills (Topic 64)

There are a number of widely-used categories of speaking activities. In the past, speaking
activities that focused on accuracy invariably involved drills which have for the most part fallen
out of favor in language teaching. There is a shift to more authentic communication activities. In
centered activities, explicit error correction will probably be out of place because it disrupts the
communication that is going on. Teachers may note errors that occur at these times and may
provide instructions to the class as a whole or to individual students.

Early Activities
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Students getting acquainted with each other in a realistic context.
“Two Minute Conversations” (Wong, 1994).

Structured interview - students talk to their classmates.

LIl Requires the use of wh- and/or yes-no questions

Acting from a Script

L1 Students to act out scenes from plays and/or their course books.

LIl Students often act out dialogues they have written themselves.

Students should treat it as real acting.

Teachers should help their students go through the scripts similar to theatre directors.

Draw attention to appropriate stress, intonation and speed.

Acting out is both a learning and a language producing activity.

Apart from pronunciation and general language use, this helps to build student
confidence, contextualize language, develop students’ empathy for other people, etc.

Q. Define the term ""Reading™ (Topic 66)

Reading is the process of constructing meaning from written texts, comprehending, and actively
responding to what is read. It is a complex skill requiring the coordination of a number of
interrelated sources of information.

Q. Names of five language planning organization input and intake ** (Topic 66)

1. TESOL International Association (1966-2016) which has been one of the oldest and
largest associations in the field,

American Council on the Teaching of Foreign Languages (ACTFL),

National Council of Teachers of English (NCTE),

American Association for Applied Linguistics (AAAL), and

International Language Testing Association (ILTA)

ok 0N

Q. attributes of a good reader (Topic 66)

Reads extensively and has a flexible reading style, depending on what s/he is reading.
Integrates information in the text with existing knowledge.

Is motivated and reads for a purpose; reading serves a function.

Relies on different skills interacting: perceptual processing, phonemic processing, recall.

Q. Role of teacher in extensive reading (5 marks) (Topic 67)
Organizer

Creates opportunities for all types of reading.
Finds out what students like to read and why.
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Tutor

Reads interesting materials aloud to students on the consistent basis
Visits the school library regularly and set aside time for browsing and reading

Motivator

Persuades students to read extensively by focusing on its benefits
Create incentives for students to read at home

Q. intensive reading (Topic 68)

It involves learners reading in detail with specific learning aims and tasks. It can be compared
with extensive reading, which involves learners reading texts for enjoyment and to develop
general reading skills. Example: The learners read a short text and put events from it into
chronological order.

Q. Skimming. (Topic 68)

Skimming a text for specific information to answer true or false statements or to fill gaps Using a
quick survey of the text to get the main idea, identify text structure, confirm or question
predictions.

Q. Commonly Used Strategies (Topic 69)

Previewing: Reviewing titles, section headings, and photo captions to get a sense of the
structure and content of a reading selection.

Predicting: Using knowledge of the subject matter to make predictions about content and
vocabulary and comprehension; using knowledge of the text type and purpose to make
predictions about discourse structure; using knowledge about the author to make
predictions about writing style, vocabulary, and content.

Skimming and Scanning: Using a quick survey of the text to get the main idea, identify
text structure, confirm or question predictions.

Guessing from Context: Using prior knowledge of the subject and the ideas in the text
as clues to the meanings of unknown words, instead of stopping to look them up.

Paraphrasing: Stopping at the end of a section to check comprehension by restating the
information and ideas in the text; learning new words through the analysis of word stems
and affixes.

LL Summarizing: Generating appropriate  questions about the text; repairing
miscomprehension.

Q. Teaching Reading skills: (Topic 70)

Instructors aim to produce students who can use reading strategies to maximize their
comprehension of text, identify relevant and non-relevant information, and tolerate less than
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word-byword comprehension. To accomplish this goal, instructors need to focus more on the
process of reading rather than on its product.

1.

5.

They develop students' awareness of the reading process and reading strategies by asking
students to think and talk about how they read in their native language.

They allow students to practice the full repertoire of reading strategies by using authentic
reading tasks.

They show students the strategies that will work best for the reading purpose and the type
of text.

They also encourage students practice reading strategies outside the class in their reading
assignments.

They periodically review how and when to use particular strategies.

Q. Writing Process (Topic 72)

1.

Prewriting: It is the planning phase of the writing process; one can decide the type of
writing, the intended audience, and determine the purpose for writing. Children
brainstorm to generate ideas for writing. This stage helps expand or narrow focus, and
identify and/or organize ideas. Charts, story webs, and graphic organizers can be used to
help develop a word list for writing.

Rough Draft: Children put their ideas on paper; they write without major attention to
punctuation or grammar. The purpose of this rough draft is to make students focus on
their ideas and get them on paper without the distraction or fear of making mistakes in
word choice, sentence structure, conventions, and presentation. Models of exemplary
writing help students build a visual map in order to draft their ideas.

Peer Editing: Classmates share their rough drafts and make suggestions to each other for
improvement. They help each other to understand the story by asking who, what, when,
where, why, and how questions. They look for better words to express ideas and discuss
among themselves how to make the writing clearer.

Revising: The students use the suggestions from classmates to make additions or clarify
details. The teacher may step in at this stage. Students rethink, rework, and refine their
writing - improve on their own. Skills: Idea organization, Voice, Word choice, and
Sentence fluency.

Editing: Children work with the teacher and/or peers to correct all errors in grammar,
mechanics, and usage. The knowledge of the conventions of writing in a discipline may
be beneficial at this phase of the writing process.

Final Draft: Children produce a copy of their writing with all corrections made from the
editing stage and then discuss this final draft with the teacher. The teacher offers the last
suggestions for improvement.

Publishing: This stage involves sharing the writing with an intended audience. It
involves preparing a neatly handwritten or word processed copy of the final draft and the
addition of illustrations or other graphic elements. Publication may extend to a
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multimedia presentation, a public performance or send their work to local newspapers.
Here, the teacher is a member of the audience.

Q. Process and product approach of writing: (Topic 73)

In the teaching of writing we can either focus on the product of writing or on the writing process
itself. When concentrating on the product, we are only interested in the aim of a task and in the
end product (e.g., genre approach). Process approach pays attention to the various stages that any
piece of writing goes through. By spending time with learners on pre-writing phases; editing,
redrafting and finally producing a finished version of their work, a process approach aims to get
to the heart of the various skills that most writers employ. Editing and redrafting (process
approach) are more important while writing in a foreign language. Writing process is complex
and recursive in nature. Focusing on the process of writing may be time consuming. The writing
process is at least as important as the product.

Q. Brainstorming: (Topic 76)

This is often a group exercise in which all students in the class are encouraged to participate by
sharing their collective knowledge about a particular subject. It generates far more material than
any one student thinks of on his/her own. Students can then utilize any or all of the information
while preparing their first draft.

Q. Advantages of Integrated Skill teaching (5 marks) (Topic 77)

1. Integrated-skill teaching is at the level of realistic communication, that is the goal of
communicative approach and many researchers believe that it is an integral part of
essential conditions for language learning

2. It exposes English language learners to authentic language and challenges them to
interact naturally in the language.

3. It stresses that English is not just an object of academic interest nor merely a key to
passing an examination; instead, English becomes a real means of interaction and sharing
among people.

4. 1t allows teachers to track students' progress in multiple skills at the same time.
Integrating the language skills also promotes the learning of real content, not just the
dissection of language forms.

5. The integrated-skill approach, whether found in content-based or task-based language
instruction form, can be highly motivating to students of all ages and backgrounds.

Q. Types of Assessment: (Topic 78)

LI Informal and formal assessment: Informal assessments can take number of forms;
starting with incidental unplanned comments and responses, along with coaching and
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other important feedback to the students while Formal assessments are exercises or
procedures specially designed to know the skills and knowledge.

Formative assessment: Evaluating students in the process of “forming” their
competencies and skills with the goal of helping them to continue that growth process.

L] Summative assessment: It aims to measure and summarize what students have grasped.

Q. Principles for designing language test (Topic 82)

Knowing the Purpose of the Test: i.e. why am | creating this test or why was it created
by someone else? Was it created for an evaluation of overall proficiency? Or to place
students into a course? Once you have established the major purpose of a test, you can
determine its objectives.

Assessing Clear, Unambiguous Objectives: Carefully examine the objectives of the
test. This involves a number of issues, ranging from relatively simple ones about forms
and functions covered in a course unit to much more complex ones. Decisions about what
language abilities are to be assessed — what do you want to test exactly? Every
curriculum should have clearly framed assessable objectives stated in terms of overt
performance by students.

Drawing Up Test Specifications: Test specification should consist of: a broad outline of
the test; what skills will be tested; what the items will look like.

Devising Test Tasks: The tasks that the test-takers must perform need to be practical.
They should be reliable and easily evaluative by the teacher. The tasks themselves should
strive for authenticity, and the progression of tasks ought to be biased for best
performance. Start with some warm up questions and comments, then put objective
questions that are level check questions, then probe (opinion based question).

Scoring, Grading and/or Feedback: Tests vary in the form and function of feedback,
depending on their purpose.

Q. standardized testing require (Topic 83)

(1) All test takers to answer the same questions or a selection of questions from common
bank of questions in the same way.

(2) Is scored in a “standard” or consistent manner which makes it possible to compare the
relative performance of individual students or groups of students.

Q. Write five advantages of standardized test. (Topic 83)

1. A ready-made previously validated product that makes the teacher free from creating a
new test.

Easily administered

Scoring procedures are stream-lined.

Provide teachers with guidance.

Objective in nature.

ok~ wn
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Q. Kinds of Testing (Topic 84)
There are various reasons for testing which give rise to various categories of tests.

LIl Placement Tests: These are used to place students in classes/programs which are
appropriate to their level of proficiency. Usually based on syllabus and material, they
define characteristics of each level of proficiency, test grammar and vocabulary
knowledge, and assess students’ productive and receptive skills.

L1 Diagnostic Achievement Tests: These are used to explore learners’ difficulties, gaps in
their knowledge and skill deficiencies during a course. They identify students’ strengths
and weaknesses. Although difficult to construct, they benefit future instruction.

Progress or Achievement Tests: They are designed to measure learners’ language and
skills progress in relation to the syllabus they have been following, i.e. how successful
students are in achieving the objectives of a lesson? Closely related to the content of a
particular lesson/course/curriculum, they are often written by the teachers and given to
students every few weeks to see how well they are doing. They can form part of a
formative assessment. These tests only work, if they contain item types which the
students are familiar with.

Proficiency Tests: These tests give a general picture of a student’s knowledge and ability
in a language. They are frequently used as stages people have to reach if they want to be
admitted to a foreign university, get a job or obtain some kind of certificate.

Aptitude Tests: These are used to predict a person’s future success in learning a foreign
language. They are usually taken before actual learning.

Language Dominance Tests: These are used to assess bilingual learners’ relative
strength in two or more languages.

Portfolio Assessment: It has many benefits - provides evidence of students’ efforts;
helps students become more autonomous and self-monitor their own learning. It has clear
validity since students have a chance to edit before submitting their work and has an
extremely positive wash back effect.

Q. What are Relative and Absolute Grading? (Topic 84)

If you pre-specify standards of performance on a numerical point system, it is known as absolute
system of grading. For example, established points for a midterm test, points for a final exam,
and points accumulated for the semester etc. In many educational contexts, relative grading is
more commonly used than absolute grading.. This has the advantage of allowing your own
interpretation and of adjusting for unpredicted ease or difficulty of a test. This is usually
accomplished by ranking students in the order of performance (percentile ranks).

Q. Vowels phonology and phonetic (3) (Lesson 17)
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Vowels: A speech sound which is produced by comparatively open configuration of the
vocal tract, with vibration of the vocal cords but without audible friction. and which is a
unit of the sound system of a language that forms the nucleus of a syllable.

L1l Phonology is concerned with how sounds function in relation to each other in a language

LIl Phonetic: The central concern in phonetics is the discovery of: how speech sounds are
produced; how they are used in spoken language; how we can record speech sounds with
written symbols and how we hear and recognize different sounds.

Q. alternatives in assessment (Topic 87)

Use real-world contexts or simulations

Are nonintrusive in that they extend the day-to-day classroom activities
Allow students to be assessed on what they normally do in class

Use tasks that represent meaningful instructional activities

Focus on processes as well as products

Ok wnNE

Q. Portfolio Assessment? (Topic 87)

This is one of most common alternative in assessment. It includes materials such as: Essays and
compositions in draft and final forms; reports, project outlines; poetry and creative prose;
artwork, photos, newspaper or magazine clippings; audio and/or video recordings of
presentations, demonstrations, etc.; journals, diaries, and other personal reflections; tests, test
scores, and written homework exercises, and notes on lessons.

Q. Name three branches of Phonetics? (Topic 89)

Articulatory Phonetics: It deals with the study of how speech sounds are made.
Acoustic Phonetics: Deals with the physical properties of speech sounds.
Auditory Phonetics: Deals with the perception of speech sounds via ear.

Q. Voiceless sound: (Topic 91)

The sound of [z] in the word ‘hazy’. You can feel the vibration, if you put your fingers to your
larynx and produce [z]. The sounds which are produced without such vibration are called
‘voiceless’ sounds. E.g., the sound of [s] in the word ‘miss’.

Q. Place and Manner of Articulation (Topic 92)

Place of Articulation: Once the air has passed through the larynx, it comes up and out through
the mouth and/or the nose. Most consonant sounds are produced by using the tongue and other
parts of the mouth to constrict in some way and the shape of the oral cavity, through which the
air passes, is modified. The terms used to describe many sounds in phonetics are those which
denote the place of articulation of the sound.
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Manner of Articulation: It has to do with the kind of obstruction the air meets on its way out.
For example: a complete closure (plosives), an almost complete closure (fricatives), a smaller
degree of closure (approximants). The obstruents are plosives, fricatives and affricates, all
sounds with a high degree of obstruction. Obstruents usually come in pairs, one voiceless, one
voiced, e.g., [p/b, t/d].Sonorants have much less obstruction and are all voiced and, therefore,
more sonorous. They include nasals, the lateral, and approximants.

Q. What is Morphology? (Topic 95)

A study of investigating basic forms in a language is generally known as morphology. It can also
be defined as the study of internal structures of words, word formation.

Q. what is Lexeme? (Topic 95)

A lexeme is a word in an abstract sense, for example “live” is a verb lexeme. It represents the
meaning shared by forms such as lives, lived, living etc.

Q. Kinds of Morphemes (Topic 96)

Free and Bound Morphemes: A free morpheme can stand alone as a word and does not
need anything attached to it to make a word. It act as ‘roots’, e.g., ‘cat, open, tour’ are
free morphemes.

Lexical/Content Morphemes: Morphemes with definitions outside the language. A set
of ordinary nouns, adjectives and verbs carry the “content” of the messages we convey,
e.g., girl, man, house, tiger, yellow, etc. We can add new lexical morphemes to the
language rather easily, so they are treated as an “open” class of words.

Functional Morphemes: Morphemes with purely grammatical purposes. They consists
largely of the functional words in the language; conjunctions, prepositions, articles and
pronouns. For example, ‘and, but, when, because, on, near, above, in, the, that, it, them,’
etc. Because we almost never add new functional morphemes to the language, they are
described as a “closed” class of words.

Bound Morphemes: cannot stand alone as a word — attached to other forms, e.g., the‘s’
in ‘cats’ is a bound morpheme. It does not have any meaning without the free morpheme
‘cat’. Examples: un-, -less, -s, -er, -est.

Derivational Morphemes: These are used to make new words of a different grammatical
category from the stem. Further, they change the definition of a word/class of a word.
Example: the addition of the derivational morpheme ‘-ness’ changes the adjective ‘good’
to the noun ‘goodness’. Care + ful (careful).

L Inflectional Morphemes: These are not used to produce new words in a language, but
rather to indicate aspects of the grammatical function (e.g., tense, number). English has
only eight inflectional morphemes: Noun + -’s, -s; Verb + -s, -ing, -ed, -en; Adjective + -
er, -est.
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Allomorphs: different phonetic variations of a morpheme; e.g., the final morphemes in
the following words are pronounced differently, but they all indicate plurality: dogs, cats,
and horses.

Q. eponyms (Topic 97)

The obscure technical origins e.g., ‘Google’ is originally a mis-spelling for the word googol,
later became the name of a company (Google). The term Google (without a capital letter) has
become a widely used expression meaning “to use the internet to find information”. New words
based on the name of a person or a place are called eponyms.

Examples: hoover, Spangler, jeans, Fahrenheit, VVolt, and Watt, etc.
Q. Blending. (Topic 98)

The combination of two separate forms to produce a single new term is also present in the
process of blending. However, blending is typically accomplished by taking only the beginning
of one word and joining it to the end of the other word. Example: Smoke + fog: Smog; smaze:
smoke + haze; smurk: smoke + murk. Bit: binary + digit; brunch: breakfast + lunch. Motel:
motor + hotel. Common on Media: e.g., telecast, telethon, infotainment. Mixing of languages:
e.g. Spanglish-Spanish/English In a few blends, we combine the beginnings of both words;
modem (modulator/demodulator).

Q. What is constituent...? Types of constituent. 3 marks (Topic 100)

A syntactic unit that functions as part of a larger unit within a sentence’. A constituent can be a
word, phrase, clause or a sentence, but it will function as a complete unit (Meyer, 2009).
Constituency is at the center of any discussion of syntax. Syntactic units are not simply
arbitrarily grouped and ordered, but form identifiable units. Syntacticians have identified four
different levels of structure at which constituents occur:

Sentences — clauses — phrases — words
Types of constituent

There are two types: Immediate constituents and ultimate constituents. Exactly which elements
constitute immediate constituents depends upon what level of structure is there (sentence, clause,
and phrase). At the highest level, the sentence itself is a constituent. But within it, one can find
several immediate constituents: separate units into which a given structure can be divided. (e.g.,
subject and predicate).

Q. Difference between modifiers and compliment (Topic 102)

MODIFIER COMPLIMENT

A Modifier is a word, especially an adjective | Other phrases in a sentence that are not
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or noun used attributively, that restricts or adds
to the sense of a head noun (e.g., good and
family in a ‘good family house’) - make its
meaning more specific. The modifiers before
head are called pre-modifiers while after head
are called post-modifiers.In the noun phrase ‘a
boy with black hat’, ‘boy’ is a head word and
article ‘a’ is a premodifier and ‘with black hat’
IS a post-modifier. Similarly, ‘very cheap’ is an
adjective phrase in which ‘cheap’ is a head
word whereas ‘very’ is a modifier.

optional like modifiers; they are necessary to
complete the sense. Example: ‘He is a tall
boy’. In this sentence, “a tall boy” is a noun
phrase functioning as a compliment. Without
this phrase, the meaning of the sentence is not
complete.

modifiers are optional

compliments are obligatory

Q. semantic and semiotic difference (Topic 104)

Semantics: The study of meaning within a linguistic system e.g., words and sentences.
Semiotics: The study of signs and symbols, not necessarily linguistic.

Q. what is semantics? (Topic 104)

Language uses a system of linguistic signs, each of which is a combination of meanings and
phonological and orthographic forms .According to Yule, semantics is the study of the meanings

of words, phrases and sentences.

Kinds of semantics

Lexical semantics: It deals with the meaning of individual word.
Structural semantics: It deals with the meanings of words in relation with each other.

Q. What is” meaning”? (Topic 105)

The meaning of words is to be derived from the relation between words, concepts and things in
the real world. Other possible definition of meaning is, To understand a sentence is to be able to

relate it to the outside world.

Q. Lexical relations (Topic 108)

Synonymy: Words with very closely related/similar meanings are called synonyms. They
can often, though not always, be substituted for each other. In the appropriate
circumstances, we can say, what was his answer? Or what was his reply? With much the

same meaning. Other

common examples:

almost/nearly, big/large, broad/wide,

buy/purchase, cab/taxi, car/automobile, couch/sofa, freedom / liberty.
L Antonym: Between the words which are opposite in meaning. Simple Antonyms: (non-
gradable) such a relation between words such that the negative of one implies the positive
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of the other. The pair is also sometimes called complementary pairs or binary pairs. E.g.,
dead/alive, pass/fail, hit/miss, male/female.

Gradable Antonyms: Such a relationship between opposites where the positive of one
term does not necessarily imply the negative of the other, for example rich/poor,
fast/slow, young/old, beautiful/ugly, old/new. Can be used in comparative constructions;
I’m bigger than you.

L Hyponymy: A relation of inclusion; a hyponym includes the meaning of a more general
word, e.g., dog and cat are hyponyms of animal. The more general term is called
superordinate. If an object is a rose, then it is necessarily a flower — rose includes the
meaning of flower.

Metonymy: One word or phrase is substituted for another with which it is closely
associated. E.g., ‘crown’ for ‘royalty.’

Meronymy: Describes a part-whole relationship between lexical items. Cars have parts:
engine, headlight, wheel. Engines have parts: crankcase, carburetor.

Collocation: A collocation is made up of two or more words that are commonly used
together in English. E.g., ‘close a deal’, ‘open an account.’

Homonymy: Homonyms are unrelated senses of the same phonological words. E.g., lap
‘circuit of a course’ and lap “part of the body.”

Polysemy: When the senses are judged to be related under same lexical entry. E.g., hook
n. 1. A piece of material used to suspend, catch, hold, or pull something. 2. Short for fish-
hook. 3. A trap or snare. Polysemous senses are related and listed under the same lexical
entry and Homonyms are unrelated senses under separate entries.

Q. Types of Evidentiality (Topic 109)

Witness Evidentiality: | saw him breaking the window.

Sensory Evidentiality: It smells like they are having a barbecue here.
Inferential Evidentiality: You must be very tired after a long journey.
Reportative Evidentiality: The jeweler was the criminal, allegedly.

Assumed Evidentiality: I think that he will go to seaside on this beautiful day.

asrwhE

Q. Definition of language by Sapir.

“Sapir” in 1921 explained language as “Language is a purely human and noninstinctive method
of communicating ideas, emotions, and desires by means of voluntarily produced symbols”. 2
discuss strategies for extensive reading. .

Q. ENGLISH is a language of power. What factors contributed which make English a
language of every domain in south Asia?

Ll The countries of south Asia opened out to the forces of globalization, so as the role of
English increased in society.
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English is used in schools, colleges and universities as well as in multinational
companies. Its presence also increases with the tourism industry of South Asian
countries.

L1 South Asian countries shifted from teaching English through its literature and Grammar
to ELT.
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